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The Project

Funded by Ministry of Education (2006/7 Telrf round)

Aim of the Research:

to devise a strategic framework to support professional development (PD) for e-
learning (in conjunction with an Otago University team)

The Massey study: explored issues to inform the adoption, implementation and
improvement in e-learning PD.

Factors influencing uptake and delivery in institut ional contexts
(3 Polytechnics and 2 Universities)

staff and institutional capabilities

implementation and embedding requirements

Research was based on beliefs, experiences
and practices of staff




Phase |: Extensive Research

On-line survey

On-line Survey (using Survey monkey)
27 non-compulsory guestions
408 respondents
ldentifying
« demographic and employment details
 Institutional and personal beliefs about professional development
« type of PD engaged In
e engagement and non-engagement in e-learning
« use of e-learning in teaching or support roles

« formal and informal professional development activities related to
eLearning

« effectiveness and future involvement in professional development for
e-learning




Online Survey

 95.6% of participants saw PD as important part of job

* 74% believed institutions saw it as important

71 % were aware of e-learning PD courses

 53% had engaged in some form of formal or informal e-learning PD

» 36.8% of participants had been involved in formal PD which
combined pedagogy with technology.

The top five ranked activities with 70% or more of respondents engaging
are all informal;

sharing knowledge with colleagues

spontaneous learning arising from work or personal activities
learning through informal discussions in the workplace

regular reading of journals and books relevant to my profession
acquiring knowledge through browsing websites or ‘surfing the net’.




Phase |l: Intensive Research

Phone and F2F interviews

Involved:

gualitative semi-structured interviews with 40 teaching,
support and managerial staff in the TEO's to extend and
explore survey findings.




Individuals: Capabillity and self

efficacy

 New entrants most often expressed anxieties but generally positive
about engagement in e-learning. Those expressing higher levels of
self-efficacy and longer involvement tended to be more self-directed

in their PD:

 E-learning capability seen as comprising three aspects: pedagogy
(teaching knowledge), disciplinary (subject matter and approaches)
and technological competency.
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Individuals: Effective PD :
cﬁ

Participants identified a range of activities and
characteristics of PD seen as effective: SEL

— Relevant, just-in-time, personalised assistance, problem and
needs based learning, disciplinary expertise, flexible in format and
delivery and supported appropriately

Expressed a preference to learn and link with others and
to have access to exemplars and examples.
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Individuals: e-learning PD

engagement and prioritisation

Non-involvement related to conceptions of e-learning
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but also to assumptions of ‘time’ and ‘value’:
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E-learning PD was often not seen as a core activity -
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Institutions: Linking

policy and practice
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Infrastructural, policy and social connections often poorly linked
causing confusion and frustration (alignment and resourcing critical)
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Managerial support and pro-activity a key in developing e-learning
leadership

Currently few institutional incentives




Institutions: Constraints and

Possibilities

Primary constraints on PD are time and workload related

Valuing teaching and e-learning important (demonstrating benefits and
acknowledging ‘costs’)
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The Performance Based Research Fund provided a
context in which staff prioritised PD and time directed
toward research rather than teaching and e-learning.




PD and e-learning

Just In time or Just Because?

Just in time: timely to explore further what constitutes effective PD

Just-in-time: flexible, situated, issue-based PD

Just Because: for those reluctant to engage; a demonstration of merits,
challenges and possibilities may be helpful

Just Because: for many who are engaging personal incentives are
primary drivers for continual improvement- institutional incentives?

Co-ordination and alignment of

policy and practice is critical

for effecting change (attitudes, cultures,
and structures)
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Thank you

And thanks also to:

The New Zealand Ministry of Education for funding this
research;

My colleagues at Massey, and all our collaborators in the
participating institutions;

and our participants!
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Key Principles

Needs

Incentives

Opportunities

Engagement

Evaluation

Institutions should to recognise the distinctivenektheir own contexts when developing and
implementing policies and practices for profesalatevelopment in e-learning

Commitment to effective professional developmerg-iearning involves attention to attitudes and
beliefs as well as structures and mechanisms

Institutions should clearly communicate their extpons for and about e-learning and its place in
teaching and learning to enable staff to make méat decisions about their engagement

Alignment, co-ordination and transparency of pedgeal and technological support through
institutional structures is vital for developingoedility in e-learning

Institutions should promote and support effecteadership and management in e-learning through {
provision of financial and technological resourcing

Continuous development of institutional e-learnipglicy and practice needs to be informed by the
ongoing evaluation of staffs’ professional developmeeeds and preferences

Formal institutionally-based professional developtrie important and needs to recognise that
effective professional development should be;

-Individualised

-Relevant

- Situated

-Involve learning with/or from others

-Flexible

- Supported appropriately

-Exposed to ideas and examples of good practice

-Interactive through small groups and/or learningecwinities

Institutions should recognise the importance afetéfeness of informal professional development i
e-learning and address ways in which staff devetogmolicies, structures and personnel support ar
enhance this
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Effective professional development in e-learningpines the interrelationship between pedagogy,
technology, and the discipline

Commitment to involving all stakeholders in the elepment of a culture which values e-learning an
related professional development must be demoesitrat

Institutions should identify, promote, and demaoaigtcommitment to e-learning as a key activity if
they want to ensure that it is prioritised by staff

The workload and time implications for staff of aggment in e-learning and e-learning professional
development must be recognised
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